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SECTION 1
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At Chiltern Wood School we recognise the value of promoting a culture of positive behaviour management. Pupils are recognised, rewarded and praised for behaving well. The team are committed to enabling the pupils to feel safe, achieve their best and enjoy learning. We will actively seek to notice and commend good behaviour when it is observed.
The policy is guided and informed by ‘Use of reasonable force’, ‘The use of force to control or restrain pupils: guidance for schools in England’, ‘The Education and Inspections Act’ and other current guidance listed in the appendices. This policy should be read in conjunction with related policies such as Safeguarding, Safer Working Practices etc.
All the pupils at Chiltern Wood School have significant needs and will therefore present behaviours in line with their complex difficulties, some of which will result in or from challenges to themselves and /or others. Pupils are supported to identify emotions and level of regulation through the use of Zone of regulation, which is embedded into the school day for all pupils able to access this. 
This policy also outlines a positive, low arousal ethos that will be demonstrated by all staff at all levels in order to ensure a positive safe environment where relationships are created and maintained in order to best respond to the behaviours presented by pupils at the school. 
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We aim to create an atmosphere where pupils and staff alike are happy, feel safe, enjoy learning and are motivated to engage in stimulating activities. We wish to promote positive behaviour from all members of the Chiltern Wood Community.  This policy is to ensure clarity and consistency in how we hope to achieve and support appropriate behaviour so that we can all work in a safe environment that promotes learning.  A positive approach, attitude, communication and behaviour is expected and encouraged at all times from all members of the school community.
All pupils at Chiltern Wood School have an EHCP for their special educational needs. These may include, autistic spectrum disorder (ASD), profound and multiple learning difficulties (PMLD)severe learning difficulties (SLD) and speech, language and communication difficulties. The children’s specific needs may cause the children to present behaviours that challenge. 
Behaviour is an area of school life where we have high expectations and clear boundaries, where pupils are supported to learn that choices and actions have consequences.
We take bullying very seriously and have an Anti-Bullying Policy.
Pupils are encouraged to take responsibility for their own behaviour and awareness of its impact on others.  We have a duty to correct pupils when they make a mistake, but in a positive and supportive framework that shows them alternatives and encourages them to learn more appropriate ways to behave.  Our teaching and practising of communication skills are key to supporting pupils’ behaviour.
Section 2 of this policy will focus on the use of physical intervention as that is a serious and significant step to take with a child, but this policy is fundamentally about the learning environment created by staff, and pupils’ experience of that. That experience will be the context for whatever behaviour is presented, whether desired or concerning. Everyone has a responsibility in supporting positive behaviour across school.  This policy is therefore as much about staff behaviours and the culture and climate and relationships they create as it is about the children’s behaviours. 
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The staff at Chiltern wood School will: 
· Manage pupils’ behaviour constructively, positively and consistently while respecting their rights to express emotion and make personal choices.
· Encourage pupils where possible to manage their own behaviour.
Support pupils to develop appropriate, acceptable behaviours in different environments.
· To encourage and support pupils to show a caring attitude towards peers and adults.
· To model and support pupils to respect the privacy and possessions of others.
· Involve parents, professionals and others in ensuring consistent approaches to managing behaviour.
· Have the confidence that they are managing pupils’ behaviour in an acceptable and consistent manner through appropriate training and support.
· To respect and be supportive of behaviour management /positive handling plans within their own and others’ classes.
· Use a Low Arousal approach
· Model with visuals the Zones of regulation the pupil is in
· Use a range of strategies to de-escalate behaviour that challenges
· Use a total communication approach
· Record incidents of behaviour of CPOMS (as per guidance) . 
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· Pupils who feel valued and have their success recognised tend to behave more appropriately.
· It is important to treat pupils consistently as they may become confused or unable to distinguish between appropriate and inappropriate behaviour.
· Pupils learn quickly that if they behave in a certain way they will be treated in a certain way.
· If the ethos of the classroom and the school is positive then there will already be an atmosphere of mutual respect in which pupils behave more appropriately.
· Children should be given the opportunity to reflect on their behaviour with a member of staff following any incident.
· Behaviour can be a form of communication. Adults should seek to understand what purpose/function of behaviour it serves.
· The relationship between behaviour and communication is understood and acknowledged by the school team. The need for the pupils to be taught to communicate effectively is imperative if pupils are to manage their own behaviour and develop awareness that they can have a positive impact on the people around them.
· Adhering to these principles will help to enable the pupils to meet some of their own needs which in turn will reduce the anxiety and frustration that may cause challenging behaviour. Using a low arousal approach where staff are aware where their emotional state impacts the environment . 
· The whole school team realises the importance of providing excellent role models for the pupils
· Chiltern Wood School is committed to the Team Teach philosophy of positive behaviour management. 
· Chiltern Wood School is dedicated to training its staff to competently practise Team Teach and  four Intermediate Tutors. All other staff will be trained as appropriate.  
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The role of parents is crucial in helping the school develop and maintain good behaviour. 
· Parents/carers will be positively involved in all aspects of their children’s behaviour in school.
· Parents/carers will be encouraged to work in partnership with the school to encourage and promote positive behaviour.
· Home/school partnership is an integral part of pupils learning.
· We endeavour to work with parents/carers and other professionals involved in the pupils’ lives for the purpose of sharing appropriate information in order to deliver a consistent approach.
· Where a parent is about management of behaviour, they should raise this directly with the class teacher or ELT/SLT. 
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· Teams will meet on a regular basis to be involved and actively support each other in the writing and implementation of Behaviour Support Plans.
· Teams can request support with Team Teach techniques as and when required from Team Teach tutors and Learning Mentor.
· Staff will be refreshed every two years (unless outside of the school’s control events make this not possible (E.g. COVID 19) in Team Teach techniques and de-escalation and regular reminders/updates will be shared in staff briefings.
· Staff should be offered a debrief with a colleague following any use of physical intervention and this should be evidenced on CPOMS and in the Bound and Numbered Book



[bookmark: _Toc473188689]10 STRATEGIES TO ENCOURAGE POSITIVE PUPIL BEHAVIOUR (INCLUDING LOW AROUSAL) 

Positive behaviour management is an integral part of our whole school curriculum. To support this, classes display the Chiltern Wood Behaviour Charter (PMLD department refer to Essential Rules). 

At Chiltern Wood School we:
· are kind and caring
· are friendly
· are helpful
· are hard working
· are truthful
· take care of our school

We use the Team Teach approach to behaviour management.  All staff receive appropriate training and regular refreshers in Team Teach strategies, staff can also request advice from our ‘in house’ trainers at any time.  This supports the philosophy that 95% of all challenging behaviours can be addressed using positive non-physical intervention and de-escalation techniques
Staff responses to individual incidents are expected to be reasonable, proportionate and absolutely necessary.  Where there is a need for physical intervention trained staff follow Team Teach guidelines.
Staff model positive behaviour (including body language and consistent use of praise).  Rewards and motivators are used appropriately across school. We are aware that appropriate behaviour is facilitated by suitable preparation and differentiation, with the exception of the PMLD department.  
New staff and supply staff will receive the Behaviour Policy as part of the induction process. They will also attend an induction session on Behaviour in the first few weeks of starting at Chiltern Wood School.  
Class teams are encouraged to have regular time to reflect on behaviour and successful strategies.
In addition to promoting positive pupil behaviour, all staff should be aware that:
Pupils at Chiltern Wood School are:
· Learning to communicate needs, wishes and choices.
· Learning to relate to and trust others and enjoy being a friend.
· Learning to value each other by being inclusive, respectful and fair.
· Learning to be kind and caring to each other.
· Learning to be helpful and do things for themselves.
· Learning to be part of a community.
Therefore, staff will:
· Be prepared for the day by dressing appropriately and being responsible for the classroom environment.
· Welcome pupils on arrival.
· Treat pupils with dignity and respect.
· Be fair.
· Plan differentiated and motivating sessions.
· Deliver well organised and prepared sessions.
· Use a total communication approach to encourage communication and expression of individual needs.
· Use routines and structure to promote understanding and reduce anxiety.
The Behaviour Lead will:
· Implement the school Behaviour Policy consistently throughout the school by setting the standards of behaviour and supporting staff in the implementation of the policy 
· Keep records of all reported serious incidents
· Report to governors on the status of behaviour in the school, with support from the Learning Mentor and SLT 
· Lead meetings with parents/carers when necessary 
· Keep the SLT informed of matters concerning behaviour through regular meetings with the Headteacher and information sharing at SLT meetings
· Keep the Bound and Numbered Book up to date to monitor all Team Teach interventions with the support of SLT.
· Refer to and liaise with other professionals within school or outside to support pupils behaviour (LD CAMHS, LD nurses, Paediatricians etc) 

All Staff will:
· Reward/praise positive behaviour.
· Record incidents of behaviour on the online CPOMS system.
· Ensure that the pupils know the class rules and whole school behaviour charter
· Inform parents about their child’s welfare or behaviour and, where necessary, work alongside parents.
· Put strategies in place to help the children behave appropriately.
· Monitor and update behaviour support plans.
· Follow the procedure for recording incidents of behaviour, as outlined in this policy.
· Work to understand why children behave in certain ways.
· Develop strategies for helping children to maintain an acceptable level of behaviour.
· Be familiar of the relevant histories of the children in their class.
· Use a range of strategies to maintain good control and remember de-escalation, distraction and deflection when children become agitated.
· Safeguard children, protecting them from harm and promoting their welfare (see Child Protection Policy).
· Inform the Headteacher or member of SLT if they feel any member of staff is not acting in the interests of the child when dealing with behaviour, for example when using Physical Intervention (see Child Protection Policy).
· Be aware of any children who are on the children protection register and how this could affect their behaviour and consequently how to deal with this behaviour appropriately.
· Deal with all behaviour issues in a way that will protect themselves from allegations, for example be in view of other adults (see Child Protection Policy).
· Understand that Physical Intervention of a nature, which causes injury or distress to a child, may be considered under children protection or disciplinary procedures (see Child Protection Policy)
· Have read the Whistle Blowing Policy and be aware of the correct procedures to follow (see Whistle Blowing Policy).
· Receive initial training as part of their induction and on going support from therapists, outside agencies (such as CAMHS) and the schools SLT/pastoral team. 
The Governing Body will:
· Support the school in the implementation of the policy.
· Have a named Governor who oversees the implementation of the policy and reviews behaviour and monitoring of incidents.
· Review and monitor the effectiveness of the policy.
In addition, in accordance with Keeping Children Safe in Education – Statutory guidance for schools and colleges - September 2022 staff will also be aware of the procedures around child on child abuse and sexual violence and harassment between children and young people. 
Details of these procedures are set out in our Child Protection Policy.
      Child on Child Abuse It is recognised that children are capable of abusing their peers and we are clear that abuse is abuse and should never be tolerated or passed off as “banter”, “just having a laugh” or “part of growing up”. All child on child abuse is unacceptable and will be taken seriously. Child on Child abuse can include, but may not be limited to: 
· Bullying (including cyberbullying) 
· Physical abuse 
*Sexual harassment/violence 
 Sexual violence and harassment between children and young people. Sexual violence and sexual harassment is not acceptable, will never be tolerated and is not an inevitable part of growing up. We do not tolerate or dismiss sexual violence or sexual harassment as “banter”, “part of growing up”, “just having a laugh” or “boys/girls being boys/girls”. We will always challenge behaviours (potentially criminal in nature), such as grabbing bottoms, breasts and genitalia, flicking bras, lifting up skirts and upskirting . Sexual comments, such as: telling sexual stories, making lewd comments, making sexual remarks about clothes and appearance and calling someone sexualised names; sexual “jokes” or taunting. Sexual violence and sexual harassment exist on a continuum and may overlap, they can occur online and offline (both physical and verbal) and are never acceptable
Low arousal 
The Low arousal staff member 
The Low Arousal Approach is predominantly a staff based intervention that focuses on reducing arousal in a crisis.
 There are 4 key components that are central to this approach; 
• Decreasing demands and requests (to reduce potential points of conflict around an individual child)
 • Avoidance of potentially arousing triggers e.g. direct eye contact, touch and removal of spectators to the incident

 • Avoidance of non-verbal behaviours that may lead to conflict e.g. aggressive postures, stance
 • Challenging the belief around short term management of challenging behaviours (long term approach to prevent future challenging behaviour- proactive rather than reactive) 

When working with children the 3 key elements of the Low Arousal Approach should be used when behaviour begins to escalate; 
• Distract/ divert 
• Demand reduction 
• Managing Aversive stimuli (Knowing children’s sensory profiles and reducing over stimulation/ over response) 

If it has not been possible to de-escalate the situation or the child is already in crisis the following key elements should be used:
 • Verbal de-escalation- reduction of verbal interaction, adopt a gentle tone, avoid requests or demands 
• Have an awareness of non-verbal behaviours that could further trigger the child. Make sure that you; 
1. Appear calm
 	2. Avoid direct eye contact 
3. Give plenty of personal space 3ft as minimum 

The Low arousal environment 
It is expected that all classrooms have the following in place (as a minimum) in order that children have the best possible opportunity to access learning opportunities:
 • Uncluttered, calm work space 

• Set routine and structure to each day and each activity:
                      Keep things predictable  
                      Use the same routines within lessons
                      Keep transitions well organised and instructions clear 
                       Do not divert from the timetable (except for special circumstances) 
                      Plan, prepare and visually support timetable differences such as visiting   companies, medical professionals, photographer etc. 
• Visual timetable using Objects of Reference/Photographs/Communicate in Print symbols/Written word. This needs to be actively used throughout the day, with symbols removed as soon as each session/ activity ends 
 • Suitable communication styles/strategies: these might include
          o Using demonstration and visual support alongside verbal instructions  
           o Signing to support key word 
           o Use of minimal language
            o Use of straightforward, concrete language
           o Making sure instructions are literal and explicit 
           o Avoiding the use of sarcasm and double meanings 
• Allow plenty of processing time 
• Communication aids and or class communication boards/ symbols 
• Regulation equipment and strategies 

Removal from the classroom (NEW SECTION TO BE NUMBERED) 
Removal is where a pupil is required to spend a limited time out of the classroom at the instruction of a member of staff. Chiltern Wood school does not use seclusion but understands that sometimes withdrawal is needed.
Definitions:  
Withdrawal: removing a child or young person involuntarily from a situation which causes anxiety or distress to themselves and/or others and taking them to a safer place where they have a better chance of composing themselves. 
• Seclusion: supervised confinement and isolation of a child or young person, away from others, in an area from which they are prevented from leaving, where it is of immediate necessity for the purpose of the containment of severely disturbed behaviour which poses a risk of harm to others. (Schools can use seclusion or isolation rooms appropriately as a disciplinary penalty without this constituting a form of restraint or restrictive intervention. 
Chiltern Wood School does not sanction the use of seclusion. 
Withdrawal: 
Should be considered a serious sanction and should be used when a dynamic Risk Assessment shows that there is a risk to self or others. A withdrawal form must be completed and attached to the CPOMS account of this incident. This should be distinguished from the use of separation spaces (such as calming room or sensory room) for non-disciplinary reasons. It is only used to maintain the safety of all pupils and to allow the pupil to regain calm in a safe space.
 We will always ensure that the pupil is never locked in the room although there maybe an exceptional situation in which it is necessary to physically prevent a pupil from leaving a room in order to protect the safety of staff and pupils from immediate risk, this is a safety measure and not a disciplinary sanction. 
Pupils should not be removed from the classroom for prolonged periods of time without the explicit agreement of the head teacher


SECTION 2 – PHYSICAL INTERVENTION
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Our school has a duty to safeguard and promote the welfare of its pupils.  All forms of physical contact, not just physical intervention, must be justifiable as reasonable and necessary in the interests of:
· The child’s learning and development
· The child’s well being
· The wellbeing of others

Any form of physical contact should be conscious, self-aware, reasonably proportionate and justifiable.  Therefore, in exercising physical intervention only such force as is necessary and reasonable in the circumstances may be used.  The scale and nature of any physical intervention must be proportionate to both the behaviour and the individual to be controlled and the nature of harm they may cause.
The use of physical intervention is considered as a last resort to manage challenging behaviour and should form part of a structured positive behaviour management plan.
Physical intervention will only be used when it is required to prevent:
· Injury to other pupils or staff
· Self-harming
· Damage to property
· An offence is being committed
· In the school setting, any behaviour prejudicial to the maintenance of good order and discipline within school of among any of its pupils
All incidents of physical intervention must be reported to parents and a record of that conversation be recorded on CPOMS. 

The term 'reasonable force' covers the broad range of actions that involve a degree of physical contact with pupils. Reasonable force is the use of force only at a level which is relevant and proportionate to the circumstance. The Education and Inspections Act 2006 stipulates that reasonable force may be used to prevent a pupil from doing or continuing to do any of the following;
 • Self-injury 
• Causing injury to others
 • Committing a criminal offence
 • Engaging in any behaviour prejudicial to maintaining good order and discipline at school or among any of its pupils, whether the behaviour occurs in a classroom during teaching time or elsewhere (this includes authorised out of school activities)
 • Any other behaviour which may have a direct negative influence on the safe running of the school day or may pose a health and safety risk
 For example, at Chiltern Wood School reasonable force may be used to prevent or block a child from climbing inappropriately, if this poses a risk to their safety, such as on furniture or equipment. It may also be used to release a child from a hair pull or bite. It would NOT be acceptable to use it to move a child transitioning between areas in the school that has flopped to the floor and or is refusing to move. 

Physical Intervention will only be used if it is deemed to be:
 • Reasonable 
• Proportionate 
• Necessary
 Due the children’s level of understanding and Learning Disability, we do not use sanctions or punitive measures as a form of behaviour. 
 All staff to consider the risks associated with specific individuals and their medical needs when using reasonable force. 


The use of force is always applied within a gradual and graded approach where non-physical, pro-active prevention and active de-escalation are the default setting. If the use of force is appropriate, it will be applied in a gradual and graded way so as to ensure that any intervention remains at the least intrusive level possible.
 Contingent touch- The use of a physical indication by an adult to suggest to a child the action they should take. For example, a gentle hand on a child’s back to encourage movement in a particular direction; holding a hand to convey mutual security and thereby encourage compliance. Contingent touch would also include physical contact not related to concerning behaviours, for example, a hand on a child’s arm to impart reassurance/reinforce joint attention/mutuality. 
Handling- Physically controlling a child’s movement where the child retains the capacity to remove themselves from the adult’s control. For example, guiding a child by placing hands on the upper arm/arms, or holding a hand to lead a child away. OT processes may also be used as a response to the perceived potential for a child’s level of arousal, sensory overload and general dysregulation to cause behaviours that become a challenge. Indeed, they may well involve a level of force beyond that used simply to ‘handle’ a child away from a potential risk: deep pressure hugs, squeezes, roller balls.
 Restraint- This is the most intrusive use of force and Chiltern Wood School has adopted the Team Teach definitions of restraint. The key element of that definition is that the child is overwhelmed by the application of force. Restraint applies a level of force only relevant to the prevention of serious risk. 
At Chiltern Wood School physical interventions are applied within staff’s knowledge and understanding of the child, the child’s needs, the context of staff’s own behaviour and that of the child. As a part of their standard roles, staff will be carrying out ongoing risk-assessment throughout the day and they are fully aware that any intervention must be reasonable and proportionate.

 It is important to remember that it is neither the mode of physical intervention (the type of ‘hold’) applied, nor the context of the intervention that dictates whether a restraint has taken place. It is the level of force used that determines if a child has been restrained.


Chiltern Wood School currently uses the Team Teach training approach to behaviour management. Selected staff (not all) receive 2 days Team Teach training (12 hours) and are updated on a 2-yearly cycle. Those that receive the 6 hour training cannot use physical interventions. Team Teach supports the philosophy that 95% of all behaviour that challenges can be addressed using non-physical intervention. New staff will be expected to read and adhere to the behaviour policy. There is also a module on behaviour as part of their induction.

[bookmark: _Toc473188691]12 AIMS (11) 

· For all staff and pupils to feel secure and safe in the school environment
· For all staff to approach incidents of challenging behaviour where physical intervention may be necessary, in a positive manner and try to diffuse/prevent behaviours before the need for physical intervention occurs
· For staff to be trained and supported in the use of physical intervention through the use of Team Teach techniques
· For all staff to be aware of positive handling plans
· For all staff to use CPOMS or incident record forms


See “Use of reasonable force- Advice for school Leaders “ DFE 2013 

https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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It is important to record incidents of challenging behaviour in order to monitor and analyse the success of behaviour support plans.
All staff are required to complete an incident record on the online CPOMS system when any part is followed or when incidents occur as agreed and defined on the Behaviour Support Plan. This will then be transferred to the Bound and Numbered Book if appropriate. All incidents of physical intervention must be reported to parents and a record of that conversation be recorded on CPOMS. 
All incidents requiring physical intervention must be reported to parents on the day and this conversation must be recorded on CPOMS. 
Recording will be used for a number of purposes:
· Compliance with statutory requirements.
· Monitoring of pupil welfare.
· Monitoring staff performance and identifying training needs or outcomes.
· Monitoring the appropriateness of staffing levels.
· The planning of future pupil placement and class organisation.
· Monitoring the success of an individual behaviour support plan.
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· The effectiveness of this policy will be regularly monitored by the SLT.
· Those children who display concerning behaviours should have a Behaviour Support Plan (see Appendix 1), that has been written by the class team.
· All behaviours should be monitored using CPOMS.
· All incidents are monitored by the Deputy Headteacher responsible for Behaviour and then presented to the Headteacher and overseen by the named Governor.
· Where a child has been involved in an incident, the child’s class teacher should inform home.

In the event of a complaint being received by Chiltern Wood School in relation to the use of force of any other behaviour management strategy used by a member of staff, the matter should be dealt with in accordance with the agreed procedures for handling allegations against a member of staff.

If a restrictive practice is used during a trip outside of the school and a member of the public is curious or challenges the staff, the staff will hand out a pre-printed card explaining the situation and referring the observer to a member of the SLT at school. It will be the trip organiser’s responsibility to ensure that the cards are taken on the trip.
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At Chiltern Wood School we believe that most children can respond well to being rewarded for following the behaviour charter.  Children are rewarded with ‘merits’ these can be exchanged for items in the class ‘merit’ shop.  Each class will organise this as appropriate for their class group.  Other rewards may be:  
· Certificates / STAR of the week in assembly.
· Working for boards.
· Phone calls home.
· Verbal praise.
· Visual praise.
· Reinforcement by another member of staff.
· Taken to see the Headteacher or another member of SLT.
· Praise in assembly.
· Work sent home.
· Privileges for example helping in another class.
· Rewards based around high motivators for the pupil.

These strategies may not be appropriate for children at the earliest level of development who require immediate tangible feedback.

Consequences. 
Consequences should be used only when a pupil understands in a timely appropriate manner for the cognitive ability for that individual pupil. For example 
· Missing out on some of Golden Time 
· Time out from class to regulate
· Verbal reminder 
· Visit to SLT to discuss behaviour and share next steps
· Call home to parents to discuss possible functions of the behaviour. 
In more serious circumstances 
· Fixed term exclusions 
· Permanent exclusion 
Fixed Term exclusions
Chiltern Wood school abides by the government guidelines on exclusion. 
Exclusions are not the most effective way to support pupils with SEND and Chiltern Wood school will try to adapt and personalise provision for all pupils in order to ensure they are able to access education. 
In exceptional circumstances, it may become necessary to exclude a pupil for a fixed time period. 
Exceptional circumstances include, but are not limited to:
· Incidents where the safety of the pupil, other pupils or staff is seriously compromised
· Incidents of significant deliberate damage to property
Decisions to exclude pupils are made om an individual basis and as a reasonable and measured response. 

Permanent exclusion. 
Chiltern Wood School follows the DFE’s guidance and fully accepts that permanent exclusion is both a serious decision and, on occasions, a necessary decision. 
See DFE guidance: https://www.gov.uk/government/publications/school-exclusion

All sanctions should be followed by a targeted discussion with the pupil to explain what they did wrong and the impact of their actions in line with the pupils communication and cognitive ability using talking mats, Zones debrief sheet or another appropriate method. If further support is needed to understand the function of the behaviour then the Learning Mentor, School counsellor or Behaviour lead should be asked to support. 
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· Child Protection
· Anti-Bullying
· Whistle Blowing Policy 
· CPOMS guide

Copies of policies can be found in the school office and in the virtual  red folder
This Policy is in line with “ Behaviours in school” July 2022 DFE 
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	Name: 
	Class: 
	Date: 
	Review Date: 

	
Photo





	Potential Triggers / Key Themes


	We want to see




	Strategies to maintain



	First signs that things are not going well



	Strategies to support


	Where this behaviour leads next



	Strategies needed


	What we are trying to avoid
 
	Interventions necessary
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Chiltern Wood School
Restraint and Restriction of Liberty

The Children Act 1989 and 2004
This reinforced that:-
‘The paramount consideration should be what is in the best interests of the individual child.’ 
It should be the first thing that is thought about and take precedence over all other considerations.
The Children Act states that a child is anybody up to the age of 18 although it is increasingly the term used to describe those under 16 years. The new Mental Health Act 1988, Code of Practice (2015), refers to 16-17 year olds as young adults as does the Mental Capacity Act 2005
1998 Human Rights Act
This came into effect in 2000 and incorporated the European Convention of Human Rights into the Law of the United Kingdom.
It defines reasonable force as ‘no more than absolutely necessary’. 
It also states that people should not be deprived of their liberty.
However, it does not say that (school) staff cannot take reasonable steps to restrict liberty in order to protect children, for example with the use of stair gates, high door handles or magnetic door handles to prevent young children from accessing hazardous environments. 
Whether restriction of liberty is reasonable depends on the circumstances and what would be considered normal for a child of that age. A risk assessment should balance the risks of any restriction of liberty against the risks of not taking reasonable steps to protect the child.
For children and young people at Chiltern Wood School, their learning disability impacts on their level of development and so any risk assessment will take into account not only their age but their cognitive level of function.
Organisations are expected to make reasonable adjustments to their environments and routines to keep people safe and to ensure that people have equal access to services, irrespective of any disability.

1988 Mental Health Act (Code of Practice, 2015 has useful revisions)
It states that up to the age of 16 years people are considered children and from 16-17 years they are considered to be young people.
It clarifies that ‘prone restraints are not banned but should only be used if there is a cogent reason for it.’

Capacity and Competence
For children under 16:
Those with parental responsibility should seek to obtain the views of the child and be influenced by those views. It acknowledges that very young children are not competent to make all the decisions that affect them. It suggests that ‘Good Parenting’ sometimes involves preventing children from making poor choices and teaching them how to make better ones. As they become more competent the law recognises that those with parental responsibility have a legal duty to allow them to do so. The Gillick case established that parents do not have any rights over their children- only a duty to safeguard them.

At Chiltern Wood School we are in ‘loco parentis’- staff need to act as ‘good parents’ which supports our mission to prevent children from making poor choices and to teach them how to make better ones.

Restriction and Deprivation
The Team Teach Handbook clearly explains that these terms have caused considerable confusion in guidance, policy and practice over the years.
Deprivation of liberty is a breach of Human Rights which could result in a civil action for false imprisonment.
If unreasonable force is used in the process then it could also result in a criminal charge of assault.
However, restriction of liberty and deprivation of liberty are not the same thing. This distinction in law, although subtle, is crucial. Article 5 of the Human Rights Act is about deprivation of liberty, not mere temporary restrictions of movement.
It is not true to say that any restriction of liberty is unlawful, outside of a licenced secure provision. 
At Chiltern Wood School we may use Playpens to safeguard one child from another – these restrict liberty temporarily, but are not illegal. High door handles restrict liberty of children, yet they are not illegal. 

Ofsted 2009 informed schools that they would be graded inadequate for safeguarding if they failed to install high door handles to prevent primary aged children from leaving a building and in 2000 a head teacher was charged with manslaughter for failing to prevent a 17 year old with Autism from leaving the grounds of a Special School. There are many stories criticising schools over the last 15 years for not restricting the liberty of pupils whilst at the same time Ofsted Guidance wrongly claimed that any attempt would be illegal.
At Chiltern Wood School we agree with Team Teach advice that states that the best protection for our pupils and staff is to be honest and open.
If temporarily restricting the liberty of a child or young person is necessary to safeguard that child or vulnerable adult, then we will take that action in an open and transparent way.
· There will be a risk assessment that balances the risk against any restriction or restraint being used to reduce that risk. In order to be reasonable, any action must be proportionate and necessary.
· We share Behaviour Support Plans with parents and other professionals involved with helping the child or young person to manage their behaviour.
· At Chiltern Wood School this may take the form of using a different room to teach a pupil if they are unable to manage their behaviour within the class group for a limited period of time.
· It may take the form of using a smaller outside area to play or take an outside break for occasional periods if a pupil’s behaviour makes it unsafe either for them or others to be together.
· If any restriction of liberty is proposed as a means to safeguard one or more pupils then a Risk assessment will be drawn up to set out the level of risk and the plan of action.

Withdrawal and Seclusion
Withdrawal involves assisting a person to move away from a situation they are struggling to cope with to a safer or more comfortable place where they have a better chance of gaining composure. In addition, withdrawal can enable a pupil to be ready to re-join the lesson and continue with learning. 
Seclusion is forcing a person to spend time alone. 
At Chiltern Wood School we believe that the best way would be to monitor and support the person in the same room with them.
However, there may be exceptions to this general rule. For example, if a pupil finds the close proximity of others an additional or further cause of stress, then it would be acceptable to allow that person to be alone, but under close surveillance so that immediate help can be offered if required.

As a general rule, locked doors should not be used to confine people within rooms or areas unless the individual is especially vulnerable. For example, giving access to roads or ponds, (this would be equally dangerous for a nursery age child or a young person with a severe learning disability or autistic spectrum disorder who doesn’t understand danger).
At Chiltern Wood School, the external doors are locked via a security system to ensure that pupil are safe in school and do not leave the site unless supported by a familiar adult.
If a pupil posed a significant risk to others whilst in a heightened state of arousal then no member of staff at Chiltern Wood School would be expected to put themselves at risk of being attacked and injured.
Whilst it would not be lawful to hold a door shut in order to prevent somebody from leaving who wished to do so, it would be justifiable as protection against personal attack. Similarly, if there was good reason to believe a person would attack someone else if allowed to leave in a highly aroused state, then it may be reasonable to temporarily prevent them from doing so. Such measures should be exceptional and result from a competent risk assessment.
Outside of a licenced secure provision, the use of seclusion cannot be allowed to become routine. If planned seclusion is really necessary, consideration should be given to whether the placement is appropriate.
At Chiltern Wood School we adhere to the Team Teach premise that: 
‘All actions should be taken with the best interests of the child or vulnerable adult as the paramount consideration.’
This principle takes precedence over all other considerations. At Chiltern Wood School, as professionals, we will act in good faith in the best interests of the individuals we care for and in this way we will be confident that all pupils will be protected.

The Best Interest Principle
The team at Chiltern Wood School focus on the Team Teach Values and Principles by reflecting on the following questions:-
· How is this intervention in the best interests of the individual?
       (rather than in the interests of the staff?)
· Is it proportionate to the circumstances it is intended to prevent? 
(if we did not take this action is something worse likely to happen?)

· Is it necessary to do this now? 
(if we wait, might it get better or is it likely to get worse?)


Acting In Good Faith
At Chiltern Wood School we will always act in good faith with the best intentions. This doesn’t mean that honest mistakes won’t happen in the heat of the moment. However, through the combination of a professional staff, accurate risk assessments, regular training and practising within the principles and values that drive our school to uphold the Team Teach Ethos, we are confident that the children and vulnerable adults in our care will experience solid relationships and be given the best environment in which to thrive and develop into contributing adults.

References:
Team Teach Workbook 2022
The Children Act 1989 2004
Human Rights Act 1998
Mental Health Act 1988
Mental Capacity Act 2005









[bookmark: _Toc473188698]19 APPENDIX C – SPECIALISED OCCUPATIONAL THERAPY SEATING


[bookmark: _Hlk110950577]Chiltern Wood School Seating Guidelines – Occupational Therapy 

1. Background/Introduction 
Some students within the school require additional postural support that is not met by a standard class room chair. 
Some children have already been provided with specialist seating, before attending Chiltern Wood School that was prescribed by their community OT and was used in their previous educational setting. 
The school OT’s are responsible for assessing seating. The reasoning a child may be provided with specialist seating is to: 
• Provide a stable base of support to promote function and independence
 • Facilitate normal movement patterns or control abnormal movement patterns 
• Prevent, delay or accommodate postural deterioration 
• Enhance physiological functions
 • Promote safety and independence whilst eating and drinking 
• Promote good health and wellbeing 
• Improve engagement, interaction and social inclusion 
• Promote comfort, relaxation and safety
 • Decrease fatigue and encourage energy conservation 

 2. Process for determining prescription of specialist seating 

A number of students within the school require specialist seating throughout the day as they are unable to sit unaided. Typically, these students arrive at school in a buggy or wheelchair provided by the local wheelchair services and then transfer, with assistance, into a specialist class room chair. 
Other students, although able to sit independently and able to walk, will require specialist seating to offer postural support to enhance their functional abilities. Typically, these students will have underlying low tone in their trunk, will tire easily and benefit from some moderate to mild postural support. This can be very important for essential skills including feeding. 
Clinical reasoning for the type of chair used is very dependent on need. The process for provision may involve: 
- Assessment of need 
- Consideration of chair to suit need from a specialist seating company e.g. R82, Leckey, Jiraffe, Smirhwaite 2 
- Book specialist seating company rep to trial a chair and generate quote or trial a chair seen as potentially suitable that is currently available in school 
- Check stocks in NRS store 
- If not in stock from specials catalogue, place ‘special’ order including clinical reasoning form 
- Set chair up once arrived 
All specialist seating, as part of postural management, will have a variety of harnesses and belts, which are all assessed for and prescribed as part of the initial assessment. Without these maintenance of posture becomes very challenging. These will be described in detail for each child in their individual seating profile. 
If the child cannot release themselves, a means of communication, in conjunction with SaLT must be established by which the child can indicate when he/she wishes to get out of the chair and cannot undo the lap belt themselves. This will be detailed on the communication passport, issued by SaLT. 
Anti-tamper buckles will never be prescribed by OT.
 

 3. Seating Profiles 

All children that are issued with specialist seating will have a seating profile that will include
 - Chair name, size and accessories
 - A photograph of the child in the chair 
- Reasons for chair 
- Precautions of use 
- Transfer method 
- Childs normal mobility method 
The seating profile will be written by the OT that prescribed the chair.
 A copy of the seating profile will be sent home to parents along with a sign off sheet that states the parent is happy for their child to use prescribed seating. The paper parent consent will be kept in the child’s OT file. 
The seating profile will be attached to the child’s chair and a copy will be stored on SharePoint under individual pupils. 
The OT will ensure that class staff are aware of and understand the seating profiles, providing training where required. 
Please note, seating profiles are not deemed necessary for Heathfield chairs etc 


4. Seating Maintenance
 All prescribed chairs will be checked half-termly to check for the child’s growth and wear and tear.
 It is the responsibility of the class staff to report any issues with the chair to OT. Class staff must not adjust or try to fix chairs. 
5. Seating Records 
The OTs will log all new seating on the OT seating inventory under the child’s name. Information required: Child’s name, chair, SP number, Puk number 
When seating is returned to stores the chair must be removed from the seating inventory. 
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Chiltern Wood School bases its practice on:-
· The premise of what is in ‘the best interest of the child’.
· Documentation in Law and the Guidance that supports good practice 
· The Team Teach/Low arousal Philosophy and Values
· The notion that the young people are educated within a ‘Holistic’ environment that ‘Cares enough about them to help them learn to be in control of their behaviour’
· Chiltern Wood School works with Parents, Carers and other professionals to ensure consistency, growth, development, future learning, progress and success 
  
· Currently all pupils are situated in the Levels 1-4 of this hierarchy although this may not always be the case.

· The CPOMS online behaviour system is not a legal requirement for schools, but is identified as good practice for restraints that have been either strategically planned as part of an overt decision making process to help a young person to manage their behaviour or as a response to a dynamic risk assessment to manage an unpredictable situation safely. All Physical restraints are also recorded in Bound and Numbered book and cross referenced with the CPOMS account. 
[bookmark: _GoBack]

· All teaching staff will have Team Teach training to ensure that they are equipped with the requisite de-escalation and personal safety ‘tools’ to practise in the best interests of the young people. They will understand that behaviour and communication are inextricably linked and that it is important to identify, if possible, what function the behaviour seeks to serve. Regular training to support good practice and accurate recording/reporting are built into training programmes for staff.

· Class Teachers will record behaviours that are repeated and seek, through the consistent application of the behaviour strategies identified within The Behaviour Support Plan, a reduction in behaviours that are undesirable eg biting.

· The success of the behaviour strategies will be measured by the number of incidents recorded within a time frame, which will usually be one term but can be over a shorter period if appropriate. The strategies will have a link to the PPP document, to develop independence and self-help skills.

· This information will be collated by the Class Teacher and monitored with the Behaviour Lead at least termly. Evidence of a reduction in undesirable behaviours will be sought and analysis of the causal factors will be ascertained to identify areas for change or reinforcement. Amendments to the Behaviour Plans may follow as an outcome of the analysis. 

Legal Requirements
e.g. 
Assault/weapons
E.g. Notifying 
the Police
6


Behaviours and responses that are passed on verbally
No formal Recording and Reporting 
E.g. Specific behaviours to individual children that are managed by good quality teaching. If these behaviours become problematic they will be  transferred for monitoring at the next level.  Transitions using techniques such as single elbow are not required to be recorded as 'restraints' 
2


Behaviours that are Non reported:
 E.g. General behaviours associated with  pupils with a significant learning disability that are  managed by good quality teaching [ behaviours expected of developmentally young children that can be diffused by distraction, diversion, re focussing etc.]
1


Behaviours and interventions that are required by outside agencies e.g. Team Teach/SC LAC
 E.g. ground holds for TT and Dir. Children Services or restraint techniques for LAC
5


Behaviours and interventions that are required formally by Chiltern Wood School for recording purposes 
E.g.  Biting, hair pulling, hitting, throwing, absconding. class monitoring  records
 And, any behaviour that requires a restraint technique on the CPOMS Behaviour system
4


Behaviours and responses that are not required to be reported but are useful to know: 
Data Collection for prevention, monitoring and assessment 
E.g. grabbing, scratching, damaging property etc 
Transitions using techniques such as single elbow are not required to be recorded as 'restraints' but  may be helpful to monitor and should be recorded on Behaviour Support plan.
3
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